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Abstract 

This study examines how undergraduates at Adekunle Ajasin University in Akungba Akoko, Ondo State, Nigeria, 
use social media and their propensity for addiction. It also looks at how social media addiction affects students' 
ability to manage their time and participate in class. The research is grounded in Griffith’s (2005) theory of 
addiction, which emphasises and evaluates six essential aspects of social media use. This study used a cross-
sectional and descriptive methodology to assess social media use, trends, and addiction.  A quantitative survey 
method was used to collect data from students in several departments in order to assess platform use frequency, 
online time, engagement objectives, and the effects of excessive social media use on time management and 
academic engagement. The study revealed that the most popular platforms are Instagram (96.5%), WhatsApp 
(93.4%), and FB (90.0%). Next in line are TT (89.1%), X formerly Twitter (88.6%), and YT (79.0%). Snapchat was 
the least popular app (25.3%). The majority of the respondents (62.4%) spend 4–6 hours daily on social media, with 
23.6% exceeding 6 hours. Undergraduates primarily use social media for business/marketing (73.8%) and 
entertainment (72.5%), while academic collaboration (57.2%) and news updates (59.8%) also rank notably. The 
research demonstrates a significant incidence of social media addiction with a weighted mean score of 3.33. 
Similarly, a significant 71.2% of the respondents reported negative effects on relationships and academic 
engagement, as indicated by a high mean score of 4.65. The only demographic factor that was substantially 
correlated with levels of addiction was age. This study sheds light on how university undergraduates’ mental health 
and academic engagement are impacted by excessive or regular social media use. The study looks at addiction levels 
and behavioural patterns to provide evidence-based recommendations for organisations, legislators and medical 
professionals to create targeted interventions that encourage better digital habits. By discussing mental health issues 
associated with social media use, the study supports SDG 3, and by examining how digital behaviour affects 
academic engagement, it supports SDG 4. This study offers novel empirical evidence on social media addiction and 
its behavioural effects in a Nigerian university setting, which is comparatively understudied in international research 
on digital health and education. Its unique value resides in bridging the gap between the Sustainable Development 
Goals, especially SDGs 3 and 4 and the digital behaviour of young people. The study not only draws attention to an 
increasing academic and public health concern, but it also places the findings in the larger context of sustainable 
development, providing both local and global relevance.  
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1. Introduction 
 The advent and continual advancements in Information and Communication Technologies 
(ICTs), particularly the Internet, have significantly reshaped the educational landscape globally 
and locally (Itasanmi et al., 2024). Education, defined by Chrisantus (2021, as cited in Omokhabi 
& Omokhabi, 2024), is the process through which society transmits knowledge, skills, and 
values from one generation to the next. The incorporation of technologically enhanced 
instructional resources has revolutionised pedagogical methods in schools and other learning 
environments (Abid et al., 2022, as cited in Omokhabi et al., 2025). These resources include 
computers, tablets, cellphones, smart boards, Massive Open Online Courses (MOOCs), 
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interactive visuals, scenarios, and online laboratories. A major factor contributing to the 
widespread engagement of young people in educational activities, especially within virtual 
spaces, is the accessibility and appeal of Internet technology. However, this same accessibility 
also facilitates non-educational and sometimes inappropriate use of online platforms (Jegede, 
Olowookere & Elegbeleye, 2016, as cited in Omokhabi, Atoyebi & Omokhabi, 2024). 
Contemporary teenagers and young adults devote considerable time to online activities, 
including Internet surfing, socialising, and participating in many social media (SM) outlets.  
Networks such as Facebook (FB), X, WhatsApp (WA), LinkedIn (LI), YouTube (YT), Google+ 
(G+), and Instagram (IG) are included. As noted by Ojokheta, Oladeji and Omokhabi (2018), 
youth need innovative mechanisms for building skills and competence, which play a central role 
in their lives. 

According to Obar and Wildman (2015), in Omokhabi, Omokhabi and Oloyede (2025), SM 
is an online tool that enables users to communicate with one another through an online 
community by exchanging ideas, information and other forms of expression (Ogedengbe & 
Quadri, 2020). This is fascinating since SM has become an essential tool for building intellectual 
connections as the proportion of internet surfers rises globally.  Consequently, it works to 
promote grassroots efforts, raise awareness, share political opinions or preferences, and 
accomplish other objectives. Excessive use, uncontrollable usage, and reliance on SM platforms 
to manage stress or emotions are characteristics of social media addiction (SMA) (Balogun et al., 
2025). Patterns like interrupted sleep, decreased productivity, and a decrease in in-person 
interactions have all been connected to this behaviour. Furthermore, exposure to produced 
content frequently encourages mood swings, feelings of inadequacy and unrealistic comparisons, 
all of which exacerbate mental health (MH) conditions like loneliness, depression and anxiety 
(Ezeah & Sopuruchukwu, 2024).  

Previous research has linked numerous adverse consequences of SMA to MH difficulties, 
including loneliness, sadness, nervousness, tension, diminished self-esteem, and insomnia 
(Demir & Kutlu, 2016; Savci & Aysan, 2017). The most vulnerable age group among the various 
SM user groups is adolescents (Doan et al., 2022). Young adults, being the predominant internet 
users, have heightened exposure to the detrimental facets of SM due to their age (Doan et al., 
2022; Primi et al., 2021). Adolescents who extensively use SM may encounter diminished 
memory, disrupted sleep, online harassment, and poor self-worth, many of which may contribute 
to melancholy (Primi et al., 2021; Quadri, Omopo & Ukpere, 2025). Several studies indicate a 
favourable association between SMA and depression (Waqas et al., 2018; Kelly et al., 2019; Hou 
et al., 2019; Haand & Shuwang, 2020). Despite students' frequent usage of various social 
networking sites (SNSs), this study has highlighted issues over SMA and its effects on students' 
MH and academic performance (AP).  

University students (Uss) may be particularly vulnerable to Social Networking Addiction 
(SNA) for several reasons. First, the majority of SNS users are USs due to their exceptionally 
high levels of internet literacy (Griffiths, Bennett, Walker, Goldsmid & Bennett, 2016).  Second, 
teachers and parents do not keep a closer eye on US students' internet behaviour than they do on 
secondary school pupils. Third, USs usually have more unrestricted access to SNS and flexible 
schedules. Fourth, youth-related developmental traits might also make SNS more alluring to 
college students. Young adults who use SNSs have new and easy ways to meet new people, form 
close bonds with others and grow as individuals (Griffiths, 2013). The high prevalence of SNA 
among students has actually been well documented. For example, when Tang and Koh (2017) 
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polled 1100 college students in Singapore using an adapted 6-item Bergen FB Addiction Scale 
(BFAS) (Andreassen, Torsheim, Brunborg & Pallesen, 2012), they discovered that 29 (5%) of 
the participants could be classified as having SNA. According to a different study conducted in 
China using Young’s criteria for Internet addiction, 34% of Chinese college students had SNA. 
More exposure to online social networks was linked to higher rates of alcohol consumption and 
other addictive behaviour among college students (Rinker, Krieger & Neighbors, 2016). 
Consequently, it is essential to ascertain how these networking sites contribute to students’ 
academic engagement (AE) and time management (TM). 

 
1.1 Research Questions  

The research questions are: 
• Which SM sites do UGs use most often? 
• What is the average length of time UGs spend on SM each day? 
•What are the primary purposes for which UGs use SM (AC, social interaction, 

 entertainment)? 
• What is the prevalence of SMA among UGs? 
• Which of the demographic factors (age, gender, year of study, marital status and religion) 

 are linked with greater levels of SMA? 
• Does SMA have effects on students' TM and AE? 
 

1.2 Research Objectives  

This study aims to: 
• identify the SM sites that undergraduates (UGs) use most often; 
• determine the average length of time UGs spend on SM each day; 
• explore the primary purposes for which UGs use SM (academic collaboration (AC), social 

 interaction, entertainment); 
• assess the prevalence of SMA among UGs; 
• identify demographic factors (age, gender, year of study, marital status and religion) linked 

 with higher levels of SMA; and 
• investigate the effects of SMA on students' TM and AE. 
 

2. Literature Review 

2.1 SM and UGs Usage 

 SM is a community of dynamic contact amongst individuals who use dedicated digital 
mediums for engagement, such as FB, IG, WA, X, and LI (Chris, 2015). UGs use SM more than 
anyone else, and they particularly prefer WA and FB (Nsizwana, Ige and Tshabalala, 2017). UGs 
use SM for one to three hours per day, and it has become ingrained in their routine (Lahiry, 
Choudhury, Chatterjee & Hazra, 2019). It is used for amusement, information about current 
events, and for social interaction (AlFaris et al., 2018). In addition, SM has been used for 
educational objectives, such as completing collaborative tasks, studying alone, discussing group 
projects, exchanging thoughts, and interacting with teachers (Creighton, Foster, Klingsmith & 
Withey, 2013). The authors believed that SM was the most effective way to complete group 
projects without in-person meetings and that it helped them connect with their teachers and 
peers, which in turn contributed to their academic success (Creighton et al., 2013).  

Tayo, Adebola and Yahya (2019) discovered that UGs use WA 97%, FB 85%, IG 65%, YT 
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62%, X 25%, LI 21%, G+ 15%, Snapchat 10%, and Skype 7%.  Furthermore, UGs often allocate 
two to three hours daily on SM for perceived purposes. The reasons include 61% use for 
entertainment, 68% for business, 73% for academic, 83% for socialisation and 74% use for 
sourcing information. All UGs (n = 175) have SM profiles (Chandrasena and Ilankoon, 2022).  
With 96% of users, WA proved the most widely used SM site, then FB with 70%. The primary 
purposes of these accounts were for communication, entertainment and online education. 
Similarly, 72% of the UGs were found to spend two to five hours a day on SM. This pattern is 
followed by 54% of those who used SM one to ten times a day. WA was the most popular 
platform for academic work. A majority of UGs in institutions sampled regularly use FB, WA, 
blogs, YT and Flickr every week, indicating that they are aware of SM tools (Ogedengbe and 
Quadri, 2020).  
 
2.2 SM Usage and Addiction among UGs   

SM refers to sites or digital spaces that enable individuals to perform a range of functions, 
including exchanging information, corresponding, interacting and working together with others 
(Ferine et al., 2023; Tarigan et al., 2023). About 49% of the global citizens, or 3.8 billion 
individuals, routinely use SM (Kemp, 2020, cited in Koohang, Floyd, Yerby & Paliszkiewicz, 
2021). Using SM can be done for a variety of reasons, such as preserving relationships or finding 
entertainment and information (Uhls et al., 2017). SM offers insights into behavioural 
characteristics that are pertinent to a person’s thoughts, emotions, communication activities and 
socialisation (Acar et al., 2022). SNS has helped to achieve these advantages and get favourable 
results (Uhls et al., 2017). Despite the benefits that SM material provides, excessive usage has 
raised concerns all around the globe (Baccarella et al., 2018).  Strong factors drive individuals to 
access SM networks unnecessarily and compulsively, which might have negative consequences 
(Caner et al., 2022).  As a result, research has shifted over the last 10 years from investigating 
the possibilities of SM and the internet to interrogating the drawbacks of excessive use, or SMA 
(Mohsenpour et al., 2023). Scholars ascribe this change in outlook to the increase of adverse 
consequences, particularly those linked to mental health disorders, particularly depression 
(Baccarella et al., 2018). 

Excessive worry about SM is a defining feature of SMA, which is a behavioural disorder 
(Hilliard and Parisi, 2020). It is an insatiable desire to utilise SM and to spend so much time and 
energy on it that it interferes with other crucial aspects of one's life. SMA is a kind of addiction 
that impairs a person's ability to function socially, physically, and psychologically (Aslan and 
Polat, 2024). Eventually, overuse and increasing frequency of SM usage led to issues.  It also 
includes the incapacity to restrict internet usage in spite of the fact that it leads to mental, social, 
and academic issues (psychological reliance). Internet addiction is regarded as a serious problem 
in teenagers, indicating an inability to regulate internet use regardless of the drawbacks (Obeid et 

al., 2019). UG's MH is a prominent consequence of SMA. When SM use becomes addictive, 
stress is generated, which can have an adverse effect on MH rather than being a constructive 
coping mechanism. UG use SM excessively and develops SM fatigue, which leads to depression 
(Haand & Shuwang, 2020). UG also use SM as a stress-reduction strategy (Arikan et al., 2022; 
Orsolini et al., 2022). However, daily routines, hobbies and close relationships are not given 
much weight by SM addicts (Xiao et al., 2022). These occurrences lead to issues with relational 
maintenance, everyday functioning and task execution. UGs are therefore more likely to suffer 
from poor MH, especially depression, when they are addicted to the use of SM (Vidal et al., 
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2020; Balogun et al., 2025). After reviewing relevant research, Keles et al. (2019) discovered a 
substantial correlation between SMA and higher levels of depression. 

 
2.3 Theoretical Framework 

This study is anchored in Griffith’s model as a theoretical framework. Griffiths (2005) 
postulated six essential elements of addiction. Similar to substance or gambling addiction, 
behavioural addiction models evaluate six essential aspects of SM use. These can be used to 
directly understand how UGs might become addicted to SM. The elements are discussed below: 
 Salience: When an endeavour supersedes other pursuits in an individual's life, dominating 
their ideas (attachments and mental aberrations), moods (desires), and behaviour (decline in 
interpersonal conduct), it is described as salient. In a situation of preoccupation or obsessive 
thinking about SM, UGs may constantly check platforms (even during lectures or studying), 
think about SM even when they are not using it and prioritise SM over academic assignments or 
in-person social interactions. SM becomes the most significant activity in UG’s life, controlling 
their thoughts, emotions and behaviour. While in class or preparing for an examination, an UG 
considers their next post or whether someone liked their photo.  
 Mood Modification: This is the personal reaction that individuals may have as a result of 
doing a particular task, which is often a pleasant experience. Such behaviour indicates that they 
use SM to elevate their mood or avoid uncomfortable feelings, and they experience an energising 
buzz or a high, or ironically, a calming and/or de-stressing sense of escape or numbness. The 
phenomenon may come in the form of using platforms to alleviate stress or negative emotions, 
utilising SM as a coping mechanism for loneliness, boredom, anxiety, or academic stress and 
getting enjoyment or relaxation from likes and comments or from browsing through feeds. For 
instance, IG may be used by an UG to cool down, although it will be challenging to lecture or 
test.  
 Tolerance: This is the process whereby greater quantities of the specific activity are needed 
to accomplish the former effect. One has to utilise SM more often or for longer lengths of time to 
have the same emotional response.  In order to feel satisfied, people might gradually increase the 
amount of time they spend using SM each day. A restricted use may result in feelings of 
boredom or dissatisfaction.  

Withdrawal Symptoms: When a certain activity is abruptly reduced or stopped, unpleasant 
emotional states and/or physical effects may result. These withdrawal symptoms could be 
psychological. For example, unpleasant emotions or physical symptoms may set in when unable 
to use SM. The symptoms may include heightened anxiety and frustration, as well as other 
clinical manifestations. Their symptoms include nausea, perspiration, cephalalgia, sleeplessness, 
and other stress-induced responses. Individuals may experience restlessness or discomfort when 
they are unable to access their devices. It can also lead to feeling nervous, agitated, or like one is 
missing out when one cannot use one’s phone (for instance, during examinations or in places 
without Wi-Fi), distraction, or physical restlessness. When Wi-Fi is unavailable to use, UGs' 
phone dies in class; hence, they become anxious or angry.  

Conflict: This terminology pertains to conflicts that emerge about a particular activity, either 
originating from inside the individual (intrapsychic conflict) or occurring between the individual 
and their social environment (interpersonal conflict). Continuously choosing temporary relief 
and pleasure causes people to ignore negative effects and long-term harm, which makes the 
addictive behaviour seem like a more necessary coping mechanism. SM use leads to problems 
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with self-regulation, AP and interpersonal relationships. Other effects include negative social, 
academic, or personal effects of using a phone excessively. The situation can also result in 
disputes with family members or friends about excessive phone use, ignoring assignments or 
skipping classes because of internet time, feeling conflicted or guilty about their own actions, but 
they keep using. Despite later regrets, an UG student may stay up late on SM and neglect to turn 
in an assignment.  

Relapse: It refers to the tendency for repeated returns to previous patterns of a particular 
activity. The phenomenon includes the swift reestablishment of severe behaviour characteristic 
of peak addiction after prolonged periods of control or abstinence, the resumption of excessive 
SM usage following intervals of restraint, unsuccessful efforts to curtail usage (such as deleting 
applications or setting timers), which ultimately result in a relapse into previous habits, and the 
inability to adhere to strategies for digital detoxification.  

Griffiths (2002) states that for a conduct to be analytically categorised as addicting, all of 
these components must be present. Some individuals display addictive behaviour without really 
suffering from a serious addiction. Addictions have significant negative health and psychological 
effects, but healthy enthusiasms have negligible negative health and psychosocial effects. This is 
how addiction differs from excessive healthy enthusiasm.  Griffiths (2010) inquired whether a 
person is really addicted if they quit their excessive conduct and do not suffer from unpleasant 
withdrawal symptoms. He also asked: Can the excessive conduct be classified as an addiction if 
it does not affect other areas of their lives? Griffith’s model offers a strong theoretical framework 
for analysing SMA among UGs. It draws attention to not just excessive use but also the 
behavioural and psychological underpinnings that have diagnostic and preventative value. 
 

3. Research Methodology  
3.1 Study Design 

This study assessed SM use, trends, and addiction using a cross-sectional and descriptive 
research design. 
3.2 Population of the Study  

The target population consists of young people who utilise SM platforms and are between 16 and 
21 years and attend Adekunle Ajasin University (AAU), Akungba Akoko, Ondo State, Nigeria. 
Young adults are typically those who are 16 years of age or older and eligible for university 
admission. Their population is more than 20000 in the institution (https://copsun. 
org/university/adekunle-ajasin-university-akungba-akoko). 
3.3 Sample Size and Sampling Procedure 

This study used a convenience sample technique due to lack of the resources necessary for 
random sampling at the Faculty of Education (FoE). The approach uses a non-probability sampling 
technique to get the required sample size. The faculty setting was thought to be the most practical 
way for the researchers to recruit enough young adults to participate in the study. Science Education, 
Guidance and Counselling, Adult Education, Arts Education, Educational Management, Human 
Kinetics and Health Education, Social Studies Education and Vocational and Technical Education 
are the eight departments of the FoE that were chosen as the study area. The cluster from which the 
young adults were selected was represented by each department chosen for the study. In the FoE, 
eight clusters were chosen and UGs who were interested in taking part could do so by signing and 
verbally consenting to the survey.  
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3.4 Research Instruments 

In this study, modified and structured questionnaires were employed. The questionnaire consists 
of four primary research tools. The respondents' age, gender, marital status, religion, and course 
level are all included in their demographic profile. This part used closed-ended questions, prompting 
respondents to choose a choice that most accurately reflected their circumstances. The Bergen SM 
Addiction Scale (BSMAS), Academic Engagement Scale, and Time Management Scale were the 
sources of the SMA scale, a nominal assessment tool utilised in this section.  

SM Addiction Scale: This scale was adapted from BSMAS (Schou Andreassen et al., 2016), 
which evaluates problematic social media use (PSMU) behaviour reflecting on the fundamentals of 
addiction in six items. A 5-point Likert scale is used to rate each item, with 1 representing "very 
rarely" and 5 representing "very often." For example: "I feel compelled to engage with every day 
(Tolerance); I use it to keep out private problems; I invest an excessive amount of time considering 
or making plans for its use (Salience)" (Mood modification) I've tried in vain to use SM less often 
(Relapse); I become upset or disturbed if using SM is prohibited (Withdrawal); and I use SM so 
much that it interferes with my AP (Conflict). Higher scores correspond to higher SMA, with total 
possible scores ranging from 6 to 30. A pre-test was also carried out among 30 UGs from FoE, 
Federal University Oye Ekiti (FUOYE), Ekiti State. The Scales' internal reliability was excellent.  88 
Cronbach's α = 0. This is regarded as reliable and appropriate for evaluating SMA (Kircaburun, 
2016).  

Academic engagement: AE was evaluated using the Utrecht Work Engagement Scale for 
Students (UWES-9s) (Schaufeli, Bakker & Salanova, 2006). Three components, including academic 
vigour, devotion, and assimilation, are assessed by the nine questions that make up the UWES-9S.  
A seven-point Likert scale is used to score each item on the UWES-9S, with 0 representing never 
and 6 representing always. A student’s level of AE increases with their overall UWES-9S score, 
which runs from 0 to 54. The UWES-9S has good psychometric qualities (Loscalzo & Giannini, 
2019; Tang, Huo, Liu, Liu & Wong, 2020). A pre-test was also carried out among 30 UGs from FoE, 
FUOYE, Ekiti State. The instrument's suitability for data collection was highlighted in the current 
study by the UWES-9 S with a Cronbach’s alpha of 0.959.  

Time Management Scale: The Britton and Tesser (1991) scale served as the model for this 
variable. Three subscales make up the TMQ: Time Attitudes (6 questions), Long-Range Planning (5 
questions) and Short-Range Planning (7 questions). The TMQ employed a five-point Likert Scale, 
with 1 denoting never and 5 denoting always (Britton & Tesser, 1991). The range of the overall 
score is 18 to 90. Time management abilities are rated as low, moderate and high, respectively, by 
total scores ranging from 0 to 54, 55 to 69 and 70 to 90. A pre-test was also carried out among 30 
UGs from FoE, FUOYE, Ekiti State. The instrument's suitability for data collection was highlighted 
by the reliability test results, which showed acceptable Cronbach's alpha values of 0.971. 
3.5 Validity of the Instrument 

Both face validity and content validity were established to guarantee the validity of the research 
tools utilised in this research. The questionnaire was thoughtfully created to support the study’s 
objectives, which included determining UG’s levels and usage, patterns of SM and any indications 
of SMA. Experts in the domains of guidance and counselling, information technology, educational 
psychology and communication evaluated the instrument to guarantee that the content was pertinent. 
Their input helped confirm that the items sufficiently addressed the constructs of interest, which 
included behavioural patterns, indicators of addictive use, platform types and frequency of SM use. 
Similarly, to ascertain whether the questionnaire items were appropriate, comprehensible and clear 
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for the intended audience, a small group of UGs who were not part of the main sample were given a 
draft version of the questionnaire. The questions, wording and structure were slightly changed in 
response to the feedback in order to increase clarity and guarantee that they were understood as 
intended.  Furthermore, the questionnaire items were modified from well-known tools utilised in 
earlier empirical research on addiction and SM behaviour, which increases the tools' legitimacy and 
conformity to the body of existing literature. As a result of these assessment processes, the 
instrument is considered reliable and suitable for evaluating SMA and use trends among UG students 
at AAU, Akungba Akoko. 
3.6 Ethical Consideration  

The university's Ethical Committee for Research gave its approval to this study, and all of its 
guidelines were followed. Before filling out the questionnaire, all respondents gave their written and 
verbal consent. The participants were previously made aware that participation was entirely 
voluntary and that no information that would reveal their identities would be recorded. There was no 
payment associated with taking this survey.  
3.7 Data Analysis  

The data was analysed quantitatively. Those who responded to the questions about addiction and 
SM usage were selected for further testing after all of the retrieved questionnaires had been assessed 
for eligibility. Descriptive statistics were employed to summarise the information in order to 
ascertain the link between the demographic features of the respondents and SMA. To ascertain the 
relationship between demographic traits and SMA, the chi-square was used. The effects of SMA on 
students' TM and AE were examined using Analysis of Variance (ANOVA), with estimates shown 
at 95% confidence intervals. A 0.05 p-value was thought to be suitable. 
 
4. Results and Discussion 

Results  

Table 1: Demographic Characteristics of UGs 

S/N Variables Labels  Frequency  Percentage  

1 Age (years)  

16-18  50 21.8 
19-21  91 39.7 
22-24  62 27.1 
25 and above 26 11.4 

2 Gender  
Male 103 45 
Female  126 55 

3 
Years of 
study 
(Level) 

100 112 48.9 
200 24 10.5 
300 64 27.9 
400 22 9.6 
Others  7 3.1 

4 
Marital 
status 

Single 149 65.1 
Married 53 23.1 
Others  27 11.8 

5 Religion  
Christianity 134 58.5 

Islam 74 32.3 



LEX LOCALIS-JOURNAL OF LOCAL SELF-GOVERNMENT  

ISSN:1581-5374 E-ISSN:1855-363X   

VOL. 23, NO. S6(2025)     

5162 

Others  21 9.2 

  
The demographic details of the UGs are presented in Table 1. The majority, 91 (39.7%) of the 
respondents, fall within the age group of 19–21, closely followed by 62 (27.1%) who fall within the 
age group of 22–24, while only 26 (11.4%) fall within the 25 years and above. There is a moderately 
balanced gender ratio, with females at 126 (55.0%), slightly outnumbered by males with 103 
(45.0%). Regarding years of study, most of the respondents, 112 (48.9%), were in their first year, 22 
(9.6%) were in their 400 level, while only 7 (3.1%) were in other years. A large proportion of the 
respondents, 134 (65.1%), were single, and 53 (23.1%) were married. Moreover, 134 (58.5%) were 
Christian, while 74 (32.3%) practised the Islamic religion. 
 
Analysis of Research Questions  

Research Question One: Which is the most frequently used SM platform among UGs? 

 

Table 2: SM Platform(s) frequently used 

s/n 
SM frequently 
used 

Yes  No 

1 FB 206(90.0%) 23(10.0%) 

2 WA 214(93.4%) 15(6.6%) 

3 IG 221(96.5%) 8(3.5%) 

4 X 203(88.6%) 26(11.4%) 

5 YT 181(79.0%) 48(21.0%) 

6 TT 204(89.1%) 25(10.9%) 

7 Snapchat 58(25.3%) 171(74.7%) 
 

Table 2 demonstrates that the majority of respondents (221, or 96.5%) confirmed that IG is the 
most popular SM site.  214 (93.4%) and 206 (90.0%), who utilised WA and FB regularly, 
respectively, come next.  The respondents also often utilise TT and X as SM outlets. The IG, WA 
and FB’s dominance suggests that UGs prefer apps that offer visual content along with convenient 
messaging and community engagement. It is obvious from the table that the respondents are well 
familiar with the SM platforms and that the platforms were frequently used. This research supports 
earlier findings by Nagel et al. (2018), Idiedo and Eyaufe (2023), Bergaoui, Bouallagui, Hkiri, 
Zrelli, Moalla, Amri, and Ghachem (2024). For example, Nagel et al. (2018) examined how SM was 
used by college and university students at Royal Roads University (RRU) in Victoria, Canada, and 
Southern Alberta Institute of Technology (SAIT) in Calgary, Canada. They discovered that X, FB, 
and WA were the most often used SM platforms. Similarly, Idiedo and Eyaufe (2023) found that 
among 1239 Library and Information Science students at Nigerian institutions, FB, YT, and IG were 
the most widely used SM sites.  In addition, using a questionnaire distributed online over two weeks, 
Bergaoui et al. (2024) examined 115 students from a variety of disciplines in Tunisia. They 
discovered that the most widely used and prevalent social networks were FB, IG, WA, TT and X.  
 
Research Question Two: What is the average length of time UGs spend on SM each day? 
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Table 3: Daily time spent on SM by UGs 

Hours of Usage Per 

Day 
Frequency  Percentage  

Less than 1  14 6.1 

01-Mar 18 7.9 

04-Jun 143 62.4 

More than 6  54 23.6 

Total  229 100 
 

Table 3 shows that most UGs use SM extensively each day, with 143 (62.4%) reporting 4 to 
6 hours of use and 54(23.6%) indicating more than 6 hours daily. This implies that more than 
85% of those surveyed use SM extensively, which is indicative of how important it is to their 
everyday lives for communication, entertainment and potentially educational objectives. This 
aligns with the results of Zhu et al. (2021), which found that 74.5% of the USs use SM for two to 
six hours daily. SM users spend many hours reading new posts and chatting with acquaintances 
despite the detrimental effects of problematic usage (Dhir et al., 2018). A research conducted by 
Bergaoui, Bouallagui, Hkiri, Zrelli, Moalla, Amri, and Ghachem (2024) also indicated that the 
average duration of engagement with SM was 11.77 ± 3.28 years, while the average daily 
internet usage was 3:08 ± 1:81 hours. In addition, Rahman et al. (2025) revealed that most 
participants used SM for 0 to 2 hours a day, but only a small percentage used it for more than 8 
hours, which is in line with the study’s findings. Similarly, Tambuwal, Haliru and Al-Ameen 
(2025) found that a significant percentage of students, 67.5%, reported using SM for three or 
more hours a day, with 32.5% reporting using it for more than four hours. It suggests that 
students in Sokoto Metropolis are highly engaged with digital content. This finding is in line 
with previous research by AlFaris et al. (2018), who examined the effects of SM on Saudi 
Arabian medical students and found that most of them (55%) utilised SM for one to four hours a 
day, with 23% using it for more than four hours.  
 
Research Question Three: What are the primary purposes for which UGs use SM (AC, social 
interaction, entertainment)? 
 

Table 4: Primary Reasons for using SM among UGs 
s/n Reasons for using SM No Yes  

1 AC/study groups 98(42.8%) 131(57.2%) 

2 
Socialising with 
friends/family 

84(36.7%) 145(63.3%) 
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3 
Entertainment 
(videos, music, 
memes) 

63(27.5%) 166(72.5%) 

4 
News and current 
events 

92(40.2%) 137(59.8%) 

5 Business/Marketing 60(26.2%) 169(73.8%) 

 
Although there are many reasons why UGs use SM, Table 4 shows that the most common 

ones are for business/marketing (169, or 73.8%) and amusement (166, or 72.5%). Other reasons 
are for AC/study groups, socialising with friends/family and news and current events. This 
indicates that the UGs used the platforms for various reasons. The findings are in agreement with 
the previous findings, since UGs primarily use SM for communication, entertainment and 
socialisation. For example, Fasae and Adegbilero-Iwari (2016), cited in Wickramanayake and 
Jika (2018) and Wickramanayake and Jika (2018), found that students have a variety of reasons 
for using SM. However, there were fewer reports of academic-related activities like participating 
in online forums and accessing instructional materials. Though adolescents utilise SM for 
educational objectives, this trend suggests that recreational pursuits predominate in their use 
habits. According to a study by Oni, Osu and Babatunde (2025), UGs actively participate in a 
range of SM activities and use SM for educational and professional purposes. This is also 
consistent with the present study. 

Similarly, Taha, Abu-Surrah, Abu-Awadh, Mahmoud, Al-Qadi, Al Hamdan, Hijazi, Al Ani 
and Berggren (2025) found that the most popular content on SM was entertainment with 83.0%. 
Next in line are sports (20.1%), politics (17.9%), and educational apps (72.5%). Likewise, a 
study by Al-Adwan et al. (2020) in Jordan found that learning was one of the primary 
motivations for students’ use of SM, primarily because study materials are posted on various SM 
platforms. 

  
Research Question Four: What is the prevalence of SMA among UGs? 

 
Table 5: Prevalence of SMA among UGs 

s/n SMA Never  Rarely  Sometimes  Often  
Very 
often 

 

  
 

S.D. 

  

I dedicate considerable 
effort to contemplating 
SM or strategising its 

utilisation. 

28 40 69 70 22 

3.08 1.163 
12.20% 17.50% 30.10% 30.60% 9.60% 

  
I'm feeling pressured to 
utilise SM more often 

36 26 60 85 22 
3.14 1.219 

15.70% 11.40% 26.20% 37.10% 9.60% 

  
I use SM to keep 

private matters out of 
my mind.  

33 35 52 74 35 
3.19 1.279 

14.40% 15.30% 22.70% 32.30% 15.30% 

  I have made 27 58 84 53 7 2.8 1.022 
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unsuccessful attempts 
to use SM less. 

11.80% 25.30% 36.70% 23.10% 3.10% 

  
If SM use is forbidden, 

I get agitated or 
disturbed. 

37 34 50 83 25 
3.11 1.261 

16.20% 14.80% 21.80% 36.20% 10.90% 

  
I use SM so much that 

it has affected my 
academics  

2 
- 

9 55 163 
4.65 0.643 

0.90% 3.90% 24.00% 71.20% 

 
With a weighted mean of 3.33, Table 5 shows a high prevalence of SMA among UGs, 

suggesting that many students regularly displayed behaviour linked to excessive use. However, 
the most alarming result is that 163 (71.2%) of respondents agreed that SM negatively affects 
their AP, resulting in an exceptionally high mean score of 4.65. Additional indicators also 
showed addictive tendencies: 85 (37.1%) frequently feel pressured to use SM more and more. 
According to this study, many UGs are either addicted to SM or at risk of becoming so. The 
present study findings concurred with those of earlier research, such as Salari et al. (2023), who 
reported that 18% of participants suffer from SMA. The prevalence was 36.9% in an urban 
Bangalore area by Ramesh, Masthi, Pruthvi and Phaneendra (2018), but it was much higher 
among Saudi Arabian medical students at 55% (Alfaya et al. 2023).  Further research by Cheng, 
Lau, Chan, and Luk (2021) revealed that SM consumption was more prevalent in 32 nations. 
This implies that these previous findings are all consistent with the present study.   

 
Research Question Five: Which of the demographic variables (age, gender, year of study, 
marital status and religion) are linked with greater levels of SMA? 
 

Table 6: Association between the Demographic Variable and SMA 

Demographic 
characteristics 

Chi-
square 
value 

Contingency 
co-efficient 

Correlation  
P-
value 

Remarks 

Age  10.472* 0.209 0.114 0.015 Sig. 
Gender 2.393 0.102 0.102 0.122 Not Sig. 

Year of study 7.232 0.175 0.123 0.124 Not Sig. 

Marital status 2.098 0.095 -0.074 0.35 Not Sig. 

Religion 0.47 0.045 0.006 0.791 Not Sig. 

  * Sig. at 0.05 level 
Table 6, which examines the association between SMA among UGs and demographic variables, 
shows that age is the only variable that is significantly associated with greater levels of addiction. 
Age indicates a statistically significant correlation with SMA, with a chi-square value of 10.472 
and a p-value of 0.015 (below the 0.05 criterion). The modestly positive correlation value of 
0.114 and the contingency coefficient of 0.209 show that students’ degree of SMA varies with 
their age. This finding suggests that younger UGs are more prone than other age groups to use 
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SM disproportionately, either due to peer pressure, increasing computer fluency, or a reliance on 
online social connections. The results of the current study were corroborated by related research 
such as Hawi and Samaha (2017), Gündüz et al. (2019), Ahmed, Nayeem, Siddiqua, Alam, and 
Griffiths (2021), and Lerma, Marquez, Sandoval, and Cooper (2021).  However, the current 
investigation found no connection between gender and SMA.  
 
Research Question Six: Does SMA have effects on students' TM and AE? 

 

Table 7a: Effect of SMA on Student’s TM 

Source  Squares DF Mean  F 
P-
value 

SMA 113.61 18 6.312 

3.481 <.001 Error 380.74 210 1.813 

Total 494.35 228   

 

Table 7a demonstrates that SMA had a statistically significant impact on students’ TM in the 
study (F= 3.481, p 0.001<.05).  This result shows how excessive SM usage disrupts regular 
activities and educational performance, with UGs' ability to effectively manage their time 
decreasing as their addiction to SM increases. The findings are supported by a research by 
Ezeonwumelu et al. (2021), which revealed that FB and X addiction had a major effect on 
students' TM skills.  The findings of the research are also consistent with a study by Ali, Mousa, 
Atta, and Morsy (2024), which found a statistically significant inverse relationship between 
students' overall TM and their online addiction (r = -0.387, p <0.051). 
  

Table 7b: Effect of SMA on Students’ AE 

Source  Squares DF Mean  F 
P-
value 

SMA 159.15 18 8.841 

2.719 <.001 Error 682.8 210 3.251 

Total 841.95 228   

 

SMA has a statistically significant effect on students' AE in the research, as shown in Table 
7b (F= 2.719, p 0.001 <.05).  This finding thus suggests that students' AE is linked to higher 
levels of SMA, underscoring the possible academic hazards of UGs’ excessive use of SM. The 
amount of time UGs spend pursuing academic goals and the quality of their learning activities 
are measured by AE (Kuh 2001). Research indicates that SMA negatively affects students' AE 
(Mark Carrier, Rosen, & Cheever, 2013). Internet addicts, according to the theory, progressively 
lose their ability to regulate themselves over time (Young, 2004). Furthermore, pertinent 
empirical research has shown that using SM might seriously impair learning (Boer et al., 2020). 
According to the findings of a research by Zhuang et al. (2023), college students' SMA was 
directly correlated with their AE (Effect = − 0.051, 95% CI: −0.087 to − 0.015). Addiction to 
SM often entails spending more time on entertainment-related tasks than on academic activities 
(Balogun et al. 2025).  
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5. Conclusion and Recommendations 

This study’s conclusions demonstrate how SM permeates AAU UG’s daily lives. Even 
though these platforms provide beneficial chances for communication, entrepreneurship and 
information access, their excessive use presents serious problems. Primarily, this study indicates 
that SMA is quite common and has a significant detrimental effect on students’ TM skills and 
AE. Students’ routines are deeply ingrained with SM as evidenced by the widespread use of 
SNS like FB, IG, X and WA. UGs collaborate academically online as well, but the drawbacks of 
excessive and prolonged use outweigh any potential advantages. Age-sensitive interventions are 
necessary, as evidenced by the strong correlation between addiction levels and age that exists in 
the present study. In light of the results, the following recommendations are proposed: 

 
1. SM awareness should be included in the curriculum.  To increase awareness, the following 

subjects — SM, SMA and MH — should be included in the curriculum by departments to curb the 
excessive use and addictions of SM.  

2. Workshops on digital literacy and TM should be organised for UGs. To assist UGs in juggling 
their academic and online obligations, the university should regularly host information literacy 
campaigns about SM responsibility, digital wellbeing and efficient TM techniques.  

3. Counselling and support services should be created. To assist UGs who are engaging in addictive 
behaviour, the university should create or enhance specialised counselling services for MH and 
digital wellness.  

4. Students should be encouraged to use SM productively. The UGs should be directed and inspired 
to use SM ethically for entrepreneurship skill development and AC and to avoid excessive use and 
to be addicted. 
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