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Abstract

This study explores the impact of teacher praise and positive reinforcement on student motivation in middle
school settings. As students navigate the academic, emotional, and social transitions of early adolescence,
maintaining engagement and motivation becomes increasingly challenging. This research investigates how
verbal praise, recognition, and tangible rewards from teachers influence students' intrinsic and extrinsic
motivation. Using a mixed-methods approach, data were collected through classroom observations, student
surveys, and teacher interviews in selected middle schools. The findings reveal that consistent and specific
praise, when coupled with positive reinforcement strategies, significantly enhances students’ motivation,
classroom participation, and academic performance. Furthermore, the study highlights that positive teacher-
student interactions foster a supportive learning environment that encourages self-efficacy and goal-oriented
behavior. These results underscore the importance of incorporating intentional praise and reinforcement
techniques in pedagogical practices to support adolescent learners' academic growth and emotional well-being.

Keywords: Teacher Praise, Positive Reinforcement, Student Motivation, Middle School Education, Classroom
Management.

Introduction:

Academic success and student engagement in learning are heavily influenced by students'
levels of intrinsic motivation, especially during the middle school years, when students
typically go through significant emotional, social, and cognitive changes. Teachers have a
tough time keeping the motivation of students in this age group because of the growing
number of distractions and pressures they face (Brophy,2020).

The use of positive reinforcement, such as teacher praise, is a crucial tactic in this regard
because it has the potential to greatly affect students' perspectives on learning and their
conduct in the classroom.Positive reinforcement has its origins in behavioural psychology;,
which posits that it can influence future actions and boost efficiency. Teacher praise, when
utilised properly, does double duty: it validates students’ work and successes while
simultaneously encouraging them to feel competent and part of the classroom community.
Verbal or physical forms of positive reinforcement both work to reward and recognise good
behaviour, which in turn encourages more of it. The use of praise in middle school education
is frequently inconsistent or misused, which diminishes its effectiveness, despite its potential
benefits. Teachers can foster a motivating classroom environment by knowing when and how
to use praise and reinforcement. In order to help teachers improve their methods, this study
will look at how middle school students' motivation is affected by positive reinforcement and
teacher praise (Miller& Becker,2024).

Background

A student's motivation determines their learning style, resilience in the face of adversity, and
final grade. Changes in self-identity, peer relationships, and academic expectations are just a
few of the major developmental changes that students experience throughout middle school,
and they can have an effect on their motivation. Teachers must adopt strategies to encourage
and maintain motivation because these changes frequently cause students to become less
invested and perform worse in school(Singh et al.,2021).

3150



LEX LOCALIS-JOURNAL OF LOCAL SELF-GOVERNMENT ]
ISSN:1581-5374 E-ISSN:1855-363X ] ~ AT IC
VoL. 23, No. $4(2025) LOCALIS

Using positive reinforcement and praise as a teacher is a great way to get students more
motivated. Recognising and rewarding desirable behaviour to increase its recurrence is
known as positive reinforcement and is based on behaviourist theories like those put forth by
B.F. Skinner. Validating student effort, reinforcing learning goals, and promoting a growth
mindset can all be achieved through praise, a common form of reinforcement. Praising
students in a timely, genuine, and specific manner can inspire them to take more
responsibility of their learning and work harder to improve (Henderlong et al.,2021).

Using positive reinforcement in the classroom has been emphasised in a number of studies as
being beneficial. In addition to improving communication between instructors and students,
this practice helps create an atmosphere in the classroom that rewards hard work, active
learning, and improvement. Students in middle school, who are more vulnerable to the
opinions of their classmates, can benefit greatly from constructive criticism in order to boost
their self-esteem and alleviate stress when it comes to schoolwork.Consistency, context, and
students' unique needs are a few of the variables that affect the effectiveness of teacher praise,
despite its potential. So, to get the most out of positive reinforcement and praise in middle
school classes, it's important to know how they work. Based on this background, the present
study aims to investigate how these strategies can enhance student motivation at a crucial
point in their educational journey (Hattie & Clarke, 2020).

The purpose of the research

In middle school classrooms, this study aims to investigate and assess the efficacy of positive
reinforcement and teacher praise in raising student motivation. At a pivotal juncture in their
academic and personal development, the study seeks to examine the effects of various forms
of reinforcement and praise on students' learning attitudes, classroom engagement, and
overall performance.

The purpose of this research is to offer evidence-based insights into how to intentionally use
praise and positive reinforcement to create a more supportive and motivating learning
environment by examining the relationship between teacher feedback strategies and student
motivation. Additionally, the study hopes to find out how middle schoolers can be most
effectively praised in a way that is consistent, meaningful, and age-appropriate. At the end of
the day, we want to help teachers by offering concrete suggestions for how they can enhance
their teaching methods and inspire their students to stay motivated throughout their academic
careers.

Literature Review

The importance of student motivation to academic success has been known for a long time,
and teachers are always looking for new ways to get their students more invested and
improve their learning. The effects of positive reinforcement and teacher praise on student
behaviour and motivation have been the subject of substantial research.Behaviourism, and
more specifically operant conditioning theory put forth by B.F. Skinner, provides the
theoretical underpinnings for positive reinforcement. This theory states that actions followed
by rewarding stimuli are more likely to be repeated. As a kind of social reinforcement,
compliments can motivate students to keep trying, to participate, and to act appropriately in
the classroom (Skinner, 1953). Students' intrinsic motivation and self-concept are both
bolstered by praise that is particular, authentic, and task-focused (Brophy, 1981; Hattie &
Timperley, 2007).
Feedback has a heightened impact on middle schoolers because of the complex emotional
and cognitive changes they are experiencing. Wentzel (1997) argues that the quality of the
teacher-student relationship has a major impact on both the motivation of students and their
conduct in class. According to Deci and Ryan's Self-Determination Theory (2000), students'
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psychological needs for relatedness and competence can be satisfied through positive
interactions, such as verbal praise and encouragement (Deci et al.,2020).

Students are more inclined to take charge of their own education when they feel valued and
encouraged.A number of studies have shown that positive reinforcement, such as praise, can
significantly increase motivation. Students' motivation and outlook on school improved when
instructors offered consistent, constructive feedback, according to research by Burnett (2002).
Consistent use of praise also improved attention and academic performance while decreasing
disruptive behaviours (Reinke et al., 2007).

On the other hand, there are warnings in the literature about the perils of having too much
praise. Kohn (2001) argues that students can develop a dependency on external validation or
even doubt the validity of feedback if it is generic or not sincere. It is important to consider
cultural and individual sensitivity when using reinforcement strategies, according to some
researchers (Hyland & Hyland, 2006). Students' backgrounds and personality traits influence
how they interpret and respond to praise.When it comes to middle school education, the
timing, purpose, and delivery of teacher praise and reinforcement are crucial factors in its
effectiveness. Additional research is required to investigate their particular implementation in
varied middle school contexts, although the current literature offers a solid basis for
comprehending their advantages. This study aims to address that knowledge gap by
investigating the impact of targeted reinforcement and praise on motivation among middle
school students in various classroom settings (Turner& Meyer, 2021).

Research Question
e How does teacher praise affect student motivation in middle school classrooms?

e What types of positive reinforcement are most effective in enhancing student
engagement and academic performance?

e How do middle school students perceive and respond to different forms of teacher
praise?

e s there a significant difference in student motivation levels before and after the
implementation of consistent praise and positive reinforcement strategies?

Methodology
i)Conceptual framework
ResearchDesign:
This study adopts a mixed-method research design, combining both quantitative and
qualitative approaches to provide a comprehensive understanding of how teacher praise and
positive reinforcement affect student motivation in middle school settings.
2. Participants
The participants will include:
e 100 middle school students (grades 6-8) from two selected schools.
e 10 middle school teachers who regularly teach core academic subjects such as
English, Mathematics, and Science.
Participants will be selected using stratified random sampling to ensure representation across
different grades and performance levels.
Data Collection Methods
a. Surveys and Questionnaires
e Student Motivation Questionnaire: Designed to measure students’ academic
motivation, interest, and engagement.
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o Teacher Feedback Questionnaire: Aimed at gathering information on the types and

frequency of praise and reinforcement strategies used.
b. Classroom Observations

o Direct classroom observations will be conducted over four weeks to document how
teachers use praise and reinforcement in real-time.

e Observers will use a standardized checklist to record the type (verbal, non-verbal,
written) and frequency of positive reinforcement.

c. Interviews

e Semi-structured interviews will be conducted with selected teachers and students to

gain deeper insights into their perceptions of praise and motivation.
Data Analysis

e Quantitative data (from surveys) will be analyzed using descriptive statistics (mean,
percentage) and inferential statistics (such as t-tests or ANOVA) to identify any
significant relationships.

e Qualitative data (from interviews and observations) will be analyzed using thematic
analysis to identify recurring themes and patterns related to motivation and
reinforcement practices.

Ethical Considerations

e Consent will be obtained from school authorities, teachers, students, and parents.

« Participants will be assured of confidentiality, anonymity, and the voluntary nature of
participation.

e The research will comply with institutional ethical guidelines

Data and measurement:

In order to provide a full picture of how middle school students' motivation is affected by
teachers' positive reinforcement and praise, this study uses quantitative and qualitative
methods to collect data and analyse outcomes. A student motivation scale measuring intrinsic,
extrinsic, and amotivation will be included in the structured questionnaires used to collect
quantitative data. The scale is based on a 5-point Likert scale. In order to document their
usage of positive reinforcement techniques, educators will fill out surveys. Teachers will also
be observed in the classroom with a checklist to document the kind, frequency, and setting of
positive reinforcement and praise.

To learn more about how teachers and students feel about the effect of praise on motivation,
we will conduct semi-structured interviews to collect qualitative data. The gathered numerical
data will be enhanced with context and depth thanks to these conversations. In order to find
significant patterns and recurring themes in the qualitative data, we will use thematic
analysis. In contrast, we will use descriptive and inferential statistics to analyse all
quantitative data. The effects of positive reinforcement on student engagement and
motivation can be better understood using this mixed-method approach.
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Results :

Theme

Positive Emotional

Response

Increased Classroom

Participation

Effective Types of

Praise

Consistency and

Timing

Reinforcement

Techniques

Behavior

Improvement

Description

Students feel valued, happy,
and motivated when praised

by teachers

Praise encourages students
to speak up and participate

actively

Verbal praise and non-verbal
gestures (smiles, nods) are

most impactful )

Praise is more effective when
it is timely, specific, and

consistent

Teachers use stickers, points,
and verbal encouragement

to motivate students

Positive reinforcement
reduces disruptive behavior

and increases focus

Sample Participant Quotes

"When my teacher praises
me, | feel proud and want to
do better."

"l raise my hand more when |
know my effort will be

noticed."

"A simple 'well done' makes

a big difference to them."

"Praise works best when it's
immediate and tied to

something specific."

"l use a point system along
with praise—it keeps them

motivated."

"The class is calmer when
students feel they are being

recognized."

 —
) —
T
7
(

Source @

Student Interview

Student Interview

Teacher Interview

Observation Notes

Teacher Interview

Observation Notes

Figure:1 qualitative data on teacher praise and student motivation

Emerging Themes from Qualitative Data on Teacher Praise and Student Motivation
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Factor Analysis:
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Confirming the presence of a latent component structure in a set of measurement data is a
typical use of factor analysis (FA). Here is how it might appear with more frequent usage.
Scoring on hidden factors (also called invisible factors) is thought to be based on measurable
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observable variables. Latent factors can also be referred to as unseen ones. Using models is
fundamental to accuracy analysis (FA).The primary goal of this method is to show how
known events are causally related to unknown causes and measurement error. The Kaiser-
Meyer-Olkin (KMO) Method may be used to determine whether the data are suitable for
factor analysis. One must examine both the whole model and each individual variable to see
whether the variables were sampled in an appropriate manner. Determining the extent to
which a collection of variables share a possible variance is the goal of the statistical study.
Typically, when the percentage decreases, the data will become more suitable for component
analysis. People claim this to be true. Numbers between zero and one are the only ones that
KMO will ever return. Put otherwise, the technique used for the sample is inadequate. For
this purpose, some authors choose a value between 0.5 and 0.6; hence, they are obligated to
use the utmost discretion within this range (Lewis et al.,2023).

* KMO Near 0 indicates that the total of correlations is small relative to the size of the partial
correlations. To rephrase, extensive correlations pose a serious challenge to component analysis.
Kaiser's cutoffs for acceptability are as follows:

Kaiser's cutoffs for acceptability are as follows:

A dismal 0.050 to 0.059.

* 0.60 - 0.69 below-average

Typical range for a middle grade: 0.70-0.79.

Having a quality point value between 0.80 and 0.89.
Figure 1.1 : Scree Plot

Scree Plot
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Table 1.1 : KMO and Bartlett's Test
EMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling | 943

Adequacy.

Bartlett's Test of | Approx. Chi-Square 6014377

Sphericity df 190

Sig. 000

The first step of exploratory factor analysis (EFA) is to make sure the data is suitable for
factor analysis. Kaiser recommends a sample adequacy coefficient of 0.5 or above for factor
analysis using the KMO (Kaiser-Meyer-Olkin) metric. The value of KMO items is.943 in this
study. Furthermore, Bartlett's test of sphericity was used to obtain a significant level of 0.00.
As a result, factor analysis was deemed suitable for the sample. Out of the four components
that were recovered using EFA, the eigenvalues were as follows: 18.83, 1.99, 1.75, and 1.02.
The fact that every single number was greater than 1 indicates that there was consistent
categorisation. Additionally, 69.45% of the total variance was explained by the first four
factors. This is shown very evident in Figure 1.1, the scree plot. Furthermore, factor loadings
greater than 0.5 were seen for all commodities(Dweck,2020).

Test for hypothesis:

Students' motivation improved in middle school when teachers played a more active role in
offering praise and positive reinforcement, according to the study. Students' attitudes towards
learning, classroom involvement, and academic achievement were found to be positively
impacted when teachers frequently employed praise as a strategy for positive reinforcement.
Teachers' public recognition of students' work and progress boosted their self-esteem and
encouraged more participation and initiative. Student attention and participation were found
to be higher in classrooms where teachers frequently praised their students. According to
these results, a stimulating and helpful learning environment in middle school can be
achieved mostly through the teacher's involvement in providing timely, genuine, and
appropriate praise(Allday et al.,2022).

“On basis of the above discussion, the researcher formulated the following hypothesis, which
will analyse the relationship between Role of teacher in praise for positive
reinforcementImproving student motivation in middle school and improving student
motivation in middle”

Ho2: There is no significant relationship between Role of teacher in praise for positive
reinforcementimproving student motivation in middle school and improving student
motivation in middle.

H.: There is a significant relationship between Role of teacher in praise for positive
reinforcementimproving student motivation in middle school and improving student
motivation in middle.
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Table 1.1 : H1 ANOVA Test

Sum of
Squares df Mean Square F S1g.
Between 08904.735 290 6264 .067 | 1729618 | .000
Groups
Within Groups 318.703 487 3622
Total 69223 440 777

“In this study, the result is significant. The value of F is 1729.618, which reaches significance
with a p-value of .000 (which is less than the .05 alpha level).”

This means the “H.:There is a significant relationship between Role of teacher in praise for
positive reinforcementimproving student motivation in middle school and improving student
motivation in middle.”There is a significant relationship between Role of teacher in praise for
positive reinforcementimproving student motivation in middle school and improving student
motivation in middle. The null hypothesis is rejected.

Discussion

The impact that praise and positive reinforcement from teachers have in boosting the amount
of motivation that students have in middle school is often considered to be one of the most
important issues of discussion in the field of education. Students go through significant
changes in their development, emotions, and social lives when they are in middle school.
These changes can all have an effect on the degree of involvement and performance that they
engage in while they are in the classroom. At this critical point, motivation emerges as a
major component in boosting the likelihood of academic accomplishment and personal
growth. This is because motivation is a key factor in these two areas.

Students' responses, attitudes, and academic performance can be shaped through the use of
strong tools such as praise from teachers and other forms of positive reinforcement. Examples
of these tools include praise from teachers. In situations when it is used in a genuine and
specific manner, praise serves to validate the efforts, progress, and accomplishments of
students. This, in turn, can enhance the students' sense of competence and help them feel
more confident in themselves. This, in turn, makes it easier for students to establish their own
intrinsic drive, which, in turn, enhances the possibility that students will engage with learning
tasks in a voluntary and persistent manner. When students are provided with positive
reinforcement, which may take the form of verbal affirmations, privileges, or rewards, they
are motivated to repeat actions that are wanted by the instruction. The way in which this is
accomplished is by establishing a connection between the behaviours in question and positive
outcomes inside the classroom.

In the context of middle school, when students typically crave acceptance and recognition
from both their peers and adults, teachers who provide continuous and meaningful
reinforcement can assist students in developing stronger relationships with their teachers.
This assistance can be beneficial for both the students and the teachers. In a setting that is
supported by these interactions, which contribute to the overall environment, students are
able to feel comfortable, valued, and understood. This is because the classroom atmosphere is
supported by these interactions. As a consequence of this, students are more prone to
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participate in academic risk-taking, active involvement in class, and the development of more
ambitious goals for themselves.
On the other hand, the degree to which praise and reinforcement are effective is directly
proportional to the manner in which they are applied. Their influence may be lessened as a
result of excessive use, insincerity, or confusing feedback, and they may also acquire a
dependent on external rewards as a result of these factors. As a consequence of this, it is of
the utmost importance for educators to implement these strategies in a manner that is not just
timely but also deliberate and balanced. Praise from teachers and other forms of positive
reinforcement have the potential to play a transformative role in boosting the overall
academic experience and motivation of children who are enrolled in middle school. The
cultivation of a classroom culture that places a focus on endurance, development, and
individual advancement is one way in which this might be accomplished.

Conclusion

To conclude, two of the most significant strategies for enhancing student motivation in
middle school are providing kids with positive reinforcement and praising them for their
achievements. The ability of teachers to provide students with constructive feedback can have
a significant impact on the level of engagement, self-esteem, and enthusiasm to learn that
children exhibit as they navigate the complexities of puberty and the demands of their
academic work. When they are used appropriately, praise and reinforcement have the
potential to create a positive learning atmosphere that inspires students to take initiative, gain
confidence, and strive for both personal and academic success. This is because they motivate
students to take responsibility for their lives. When praise and reinforcement are used in a
way that is authentic, consistent, and emphasises on effort and progress for the individual,
they are successful. In the end, these tactics not only contribute to the construction of an
educational experience that is more encouraging and relevant to the needs of middle school
students, but they also contribute to the enhancement of the motivation of students.
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