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Abstract 
The internationalization of higher vocational education (IHVE) is essential for enhancing institutional 

quality and competitiveness. This study examines IHVE in Shanxi Province, China, through the Comprehensive 

Internationalization Model (CIM), focusing on six factors Articulated Institutional Commitment (AIC), 

Administrative Leadership, Structure, and Staffing (ALSS), Curriculum, Co-curriculum, and Learning Outcomes 

(CCLO), Faculty Policies and Practices (FPP), Student Mobility (SM), and Collaboration and Partnership (CP) 

and introduces Risk Management (RM) as a mediator. Partial least squares structural equation modeling (PLS-

SEM) results show that AIC, ALSS, CCLO, SM, and CP each have significant direct effects on IHVE (p < 0.001), 

whereas FPP does not. Among these, SM and CP exert the strongest influences. Furthermore, RM mediates all 

six relationships, particularly strengthening the effects of CCLO and SM on IHVE. These findings indicate that 

integrating RM frameworks alongside investments in mobility, partnerships, and curriculum alignment can create 

more resilient and effective internationalization strategies. This research provides actionable guidance for 

policymakers and leaders seeking to foster sustainable global engagement in higher vocational institutions. 
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1. Introduction 

The internationalization of higher vocational education (IHVE) has emerged as a vital 

strategy in the global landscape of higher education. As nations strive to elevate their global 

competitiveness, internationalization enables educational systems to align with global 

benchmarks, enhance graduate employability, and promote intercultural competencies 

through academic exchanges and international engagement (González-Pérez & Ramírez-

Montoya, 2022; De Wit & Altbach, 2021). In China, the accelerating pace of economic 

development and increasing global influence have driven demand for a workforce that is not 

only technically skilled but also internationally competent. Higher vocational education serves 

this purpose by providing practical, market-relevant training for emerging industries (Li & 

Xue, 2022; Yuan & Wang, 2021). 

Shanxi Province, located in northern China, has undergone significant policy and 

structural reforms in vocational education. Efforts have been made to expand international 

partnerships, increase the mobility of students and faculty, and modernize curricula to reflect 

global standards (SDE, 2024b). However, despite these initiatives, research suggests that 

internationalization practices across institutions in Shanxi remain fragmented and inconsistent. 

A lack of strategic alignment and institutional coordination has hindered the effectiveness of 

internationalization efforts (Bruhn-Zass, 2022; Mei & Tonwimonrat, 2024). In addition, 
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growing concerns over geopolitical tensions, health crises like the COVID-19 pandemic, and 

regulatory uncertainties emphasize the urgent need for robust risk management within 

internationalization strategies (Deardorff et al., 2023). 

Although there has been growing interest in internationalization within Chinese 

vocational education, empirical studies examining its underlying factors and the role of risk 

management remain scarce. Existing literature rarely integrates a comprehensive analytical 

model to assess how various institutional elements contribute to internationalization success. 

There is also limited understanding of how risk management, grounded in standards such as 

ISO 31000, mediates the relationship between institutional factors and sustainable 

international engagement. 

To address this gap, the present study sets out with two key objectives: (1) to assess the 

impact of critical elements of the Comprehensive Internationalization Model (CIM) namely 

Articulated Institutional Commitment (AIC), Administrative Leadership, Structure, and 

Staffing (ALSS), Curriculum and Learning Outcomes (CCLO), Faculty Policies and Practices 

(FPP), Student Mobility (SM), and Collaboration and Partnerships (CP) on the development 

of internationalization strategies in Shanxi’s higher vocational education sector; and (2) to 

examine the mediating role of Risk Management (RM) in enhancing the effectiveness of these 

factors. By doing so, the study aims to provide practical policy recommendations and 

contribute to the theoretical discourse on sustainable and resilient models of 

internationalization in vocational education 

 

2. Literature Review  

         The internationalization of higher education is not a new concept, but its importance has 

grown significantly due to the forces of globalization (Bayly, 2022). Scholars have 
differentiated between globalization and internationalization, with the former referring to the 

broader global interconnectedness in politics, economics, and culture, while 

internationalization specifically pertains to integrating global perspectives into education (De 

Wit & Altbach, 2021). In the context of higher vocational education, internationalization 

involves adapting curricula to include international standards, fostering student and faculty 

mobility, and developing global partnerships (Knight, 2020). 

         The Comprehensive Internationalization Model (CIM), developed by the American 

Council on Education, serves as a framework for institutions to implement internationalization 

in all facets of their operations (Bruhn-Zass, 2022). The model includes factors such as 

institutional commitment, administrative leadership, curriculum integration, faculty policies, 

student mobility, and partnerships with global institutions (Eriçok & Arastaman, 2023) 

Previous studies have shown that effective implementation of CIM requires a coordinated 

approach across these factors, with each influencing the success of internationalization efforts 

(Kotorov et al., 2021). 

              In Shanxi, the provincial government has made strides in promoting 
internationalization in higher vocational education, primarily through policies encouraging 

international partnerships, student exchanges, and curriculum development(SXPPG, 2023) 

However, research on Shanxi's vocational institutions shows that internationalization is often 

fragmented, with individual institutions pursuing separate initiatives without a unified 

strategic vision (Mei & Tonwimonrat, 2024). This lack of cohesion limits the effectiveness of 

internationalization efforts and hinders the province's ability to compete on a global scale (Li 

& Pilz, 2023; Tight, 2021). 

           Risk management has become increasingly recognized as a critical component of 

internationalization, especially in light of global crises such as the COVID-19 pandemic 
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(Weiwei, 2022). Institutions must identify and manage various risks, including geopolitical 

tensions, financial instability, and health concerns, to ensure the continued success of 

international partnerships and student mobility programs (Somthawinpongsai, C., Tripaiboon, 

C., Sangern, T., Narunakboonsup, P., & Warawatsiri, K. (2022), Stein, 2021). Effective risk 

management can mitigate these challenges and strengthen the resilience of internationalization 

strategies, making them more adaptable to changing global conditions (Alijoyo & Norimarna, 

2021). 

             The internationalization of higher education has become increasingly important in the 

context of globalization. While globalization refers to the broader interconnectedness of 

political, economic, and cultural systems, internationalization specifically involves integrating 

global perspectives into educational practices (De Wit & Altbach, 2021). In the field of higher 

vocational education, this includes adapting curricula to meet international standards, 

enhancing student and faculty mobility, and fostering global partnerships (Knight, 2020).  The 

Comprehensive Internationalization Model (CIM), developed by the American Council on 

Education, provides a strategic framework for implementing internationalization across 

institutional levels. This model identifies six key dimensions: institutional commitment, 

administrative leadership, curriculum and learning outcomes, faculty policies, student 

mobility, and international partnerships (Bruhn-Zass, 2022; Eriçok & Arastaman, 2023). 

However, research in Shanxi Province shows that the implementation of internationalization 

remains fragmented, with institutions lacking a unified strategic vision despite supportive 

government policies (Mei & Tonwimonrat, 2024; Li & Pilz, 2023). Risk management has 

emerged as a critical aspect of successful internationalization, especially in the wake of global 

crises such as the COVID-19 pandemic (Weiwei, 2022). Institutions must manage risks related 

to geopolitical tensions, financial uncertainties, and health threats to maintain sustainable 

international engagement (Stein, 2021). Effective risk management frameworks, such as those 

based on ISO 31000, enhance institutional resilience and adaptability, making 

internationalization strategies more robust under changing global conditions (Alijoyo & 

Norimarna, 2021). 

2.1 Theoretical Research Framework 

       This study is anchored in the Comprehensive Internationalization Model (CIM) and 

Risk Management (RM) theory. The CIM offers a holistic framework for analyzing the 

multifaceted dimensions of internationalization in higher education, emphasizing critical 

components such as institutional commitment, leadership, curriculum development, student 

mobility, and global partnerships (Deardorff et al., 2023). These components are 

systematically examined to assess their influence on the internationalization process within 

higher vocational education institutions in Shanxi. 

    Risk Management, grounded in the ISO 31000 standard, functions as a mediating 

construct within this framework (Makki & Lafta, 2022). By identifying, evaluating, and 

mitigating risks associated with internationalization, such as financial limitations, political 

volatility, and public health emergencies, risk management strategies can significantly 

enhance the efficacy of CIM in facilitating sustainable internationalization outcomes (Das et 

al., 2023), as illustrated in Figure 1. 

     This integrated theoretical framework enables a comprehensive investigation of the 

dynamic interactions between CIM and RM, elucidating their combined role in advancing the 

internationalization of higher vocational education in the context of Shanxi. 
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Figure1. Conceptual Framework 

  2.2 Hypothesis Development  
  Grounded in the Comprehensive Internationalization Model (CIM) and risk  

Management theory, this study formulates a set of hypotheses to examine the factors 

influencing internationalization within higher vocational education institutions in Shanxi 

Province, China. The CIM framework encompasses six core dimensions Articulated 

Institutional Commitment (AIC), Administrative Leadership, Structure, and Staffing (ALSS), 

Curriculum, Co-curriculum, and Learning Outcomes (CCLO), Faculty Policies and Practices 

(FPP), Student Mobility (SM), and Collaboration and Partnerships (CP) each of which is 

posited to have a significant effect on the development of internationalization strategies. 

     The central premise is that these six factors collectively and individually contribute to 

the institutional capacity for global engagement. Furthermore, the study introduces Risk  
Management (RM), based on ISO 31000 standards, as a mediating variable, acknowledging 

the critical role of risk identification and mitigation in sustaining internationalization under 

volatile global conditions. 

Accordingly, the study proposes the following hypotheses: 

 H1: AIC has a positive influence on the development of internationalization strategies. 

 H2: ALSS positively affects the formulation and execution of internationalization 

strategies. 

 H3: CCLO contributes significantly to internationalization strategy development. 

 H4: FPP is positively associated with internationalization outcomes. 

 H5: SM significantly enhances the development of internationalization strategies. 

 H6: CP plays a positive role in advancing institutional internationalization. 

 H7: RM mediates the relationship between the six CIM factors and the effectiveness 

of implementing internationalization strategies. 

             These hypotheses collectively provide a comprehensive framework for evaluating 

both the direct and mediated influences on internationalization performance in vocational 

education contexts. 

3. Research Methodology 

This study adopts a quantitative research methodology, aiming to investigate the causal 

relationships among key components of the Collaborative Internationalization Mechanism 

(CIM), risk management, and internationalization outcomes within higher vocational 

education institutions in Shanxi Province, China. A quantitative approach is particularly well-

suited to explore complex interactions between multiple variables using systematic statistical 

analysis (Creswell & Creswell, 2018) 
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The target population comprises administrators, faculty members, and staff who are 

actively involved in internationalization processes at 50 higher vocational institutions across 

Shanxi. A purposive sampling technique was employed to ensure that respondents possessed 

relevant experience and insights. In total, 250 valid responses were collected (approximately 

five from each institution), providing a diverse and representative dataset for the analysis. 

Data collection was conducted through a structured questionnaire utilizing a five-point Likert 

scale. The questionnaire covered six core components of CIM: Academic International 

Collaboration (AIC), Administrative and Logistical Support Systems (ALSS), Cross-Cultural 

Learning Opportunities (CCLO), Faculty and Program Promotion (FPP), Strategic 

Management (SM), and Communication and Partnership (CP). It also included items 

evaluating the role of risk management in supporting internationalization efforts (SDE, 

2024a). Content validity of the instrument was verified by three experts, while internal 

consistency was confirmed using Cronbach’s alpha, with all constructs exceeding the 

threshold of 0.80 (Hair et al., 2019). 

4. Data Analysis  
Data analysis was performed using Structural Equation Modeling (SEM) via AMOS 

software to test the hypothesized relationships among CIM factors, risk management, and 

internationalization outcomes. Preliminary analyses included checks for outliers, normality, 

and data completeness. Confirmatory Factor Analysis (CFA) was conducted to validate the 

measurement model, followed by structural modeling to examine the causal paths between 

latent variables (Edeh et al., 2023). 

Model fit was evaluated using standard indices, including Chi-square/df, GFI, AGFI, CFI, 

TLI, and RMSEA. Acceptable thresholds such as a Chi-square/df ratio below 3.0, fit indices 

above 0.90, and RMSEA below 0.08 were applied, following Hair et al. (2019). This analytic 

framework enabled a comprehensive understanding of how various institutional and 

managerial factors influence the internationalization capacity of vocational education 

institutions in a developing country context 

The demographic profile of respondents revealed that the majority were female (68.2%) 

and under 30 years old (44.2%). Most had a master's degree (38.5%), and the largest group 

was ordinary teachers (59.1%). The respondents were primarily from public institutions 

(92.5%), with comprehensive institutions having the highest representation 

5. Research Results 

5.1 Normality Test 

The normality of the dataset was assessed using Skewness and Kurtosis values. As 

presented in Table 1, all items demonstrated Skewness and Kurtosis values within the 

acceptable thresholds (Skewness between -2 and +2; Kurtosis between -7 and +7), indicating 

that the data were normally distributed. This supports the appropriateness of proceeding with 

structural equation modeling (SEM). 

5.2 Exploratory Factor Analysis and Construct Validity 

A Principal Component Analysis (PCA) was conducted to identify the underlying 

dimensions of the variables. The Kaiser-Meyer-Olkin (KMO) measure of sampling adequacy 

was 0.921, exceeding the minimum acceptable value of 0.6 and indicating that the dataset was 

suitable for factor analysis. Bartlett’s Test of Sphericity was significant (χ² = 14,461.045, df = 

903, p < 0.001), confirming the presence of patterned relationships among variables (Table 2). 
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KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .921 

Bartlett's Test of Sphericity Approx. Chi-Square 14461.045 

df 903 

Sig. .000 

Table 2: KMO and Bartlett's Test 

 

Factor analysis revealed eight principal components with eigenvalues greater than 1, 

explaining 64.85% of the total variance. This indicates a multidimensional data structure 

suitable for further analysis. Construct reliability was confirmed as all measures demonstrated 

Cronbach’s Alpha and Composite Reliability values exceeding the recommended threshold of 

0.70. Moreover, convergent validity was supported by Average Variance Extracted (AVE) 

values above 0.50 for all constructs, ensuring internal consistency and adequate explanation 

of variance in the observed variables. Discriminant validity was assessed using the Fornell-

Larcker Criterion, cross-loadings, and the Heterotrait-Monotrait ratio (HTMT). The square 

root of AVE for each construct exceeded its correlations with other constructs, and all HTMT 

values were below the critical value of 0.90, confirming distinctiveness among constructs. 

Collinearity diagnostics using the Variance Inflation Factor (VIF) identified four items 

exceeding the acceptable threshold of 3.3; these items were removed to enhance model 

robustness. Consequently, the measurement model is valid, reliable, and free from 

multicollinearity issues, making it suitable for subsequent data analysis, as detailed in Table 

3. 

 

Analysis Aspect Result Interpretation 

Factor Extraction 8 factors, Total Variance = 64.85% Data structure confirmed 

Construct 

Reliability 
All CR > 0.70, α > 0.70 High internal consistency 

Convergent 

Validity 
All AVE > 0.50 Acceptable convergence 

Discriminant 

Validity 
√AVE > inter-construct correlations 

Fornell–Larcker criterion 

met 

 
Highest item loadings on respective 

constructs 
Cross-loadings confirmed 

 All HTMT < 0.90 
Discriminant validity 

supported 

Collinearity (VIF) 
4 items removed (VIF > 3.3): CCLO1, 

IHVE1, CP1, RM1 

Improved model 

robustness 

 Remaining items: VIF < 3.3 No multicollinearity 

Table 3: Summary of Factor Analysis, Reliability, Validity, and Collinearity 

  
Eight components with eigenvalues greater than 1 were extracted, accounting for 64.85% 

of the total variance, confirming the multidimensionality and structural suitability of the data. 

The reliability of all constructs was confirmed by Cronbach’s Alpha and Composite 

Reliability (CR), both exceeding the recommended threshold of 0.70, indicating strong 

internal consistency. Convergent validity was achieved, as all constructs demonstrated AVE 
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values greater than 0.50. Discriminant validity was supported through the Fornell-Larcker 

criterion, cross-loadings, and HTMT values, all meeting standard benchmarks. Specifically, 

the square root of AVE for each construct was higher than its correlations with other 

constructs, item loadings were highest on their intended constructs, and HTMT values 

remained below 0.9. Multicollinearity was evaluated using VIF. Four items, CCLO1, IHVE1, 

CP1, and RM1, were removed due to VIF values exceeding 3.3. The remaining indicators 

showed acceptable levels, ensuring no multicollinearity concerns. These findings confirm the 

overall structural integrity and robustness of the measurement model, as summarized in Table 

4. 

 

Factors from the 

Comprehensive 

Internationalization Model 

(CIM) 

Direct 

Impact on 

IHVE 

Mediated Impact 

via Risk 

Management 

(RM) 

Conclusion 

Articulated Institutional 

Commitment (AIC) 
Positive Positive 

Clear institutional 

commitment drives 

IHVE's success. 

Administrative Leadership, 

Structure, and Staffing 

(ALSS) 

 Positive  Positive 
Leadership and structural 

support are crucial. 

Curriculum, Co-curriculum, 

and Learning Outcomes 

(CCLO) 

 Positive 
Strong positive 

impact 

Internationalized 

curriculum aligns with 

global standards. 

Faculty Policies and Practices 

(FPP) 

 Not 

significant 
Positive (via RM) 

Faculty impact requires 

institutional support and 

risk strategies. 

Student Mobility (SM) 

Strongest 

positive 

impact 

 Positive 
Student exchange is a key 

driver of IHVE. 

Collaboration and 

Partnerships (CP) 

Strong 

positive 

impact 

Positive 
International partnerships 

ensure sustainability. 

Risk Management (RM) - 
Acts as a key 

mediator 

Enhances flexibility and 

safeguards against 

uncertainties (e.g., 

COVID-19). 

Table 4: Summary Table of Research Findings: Factors Influencing the 

Internationalization of Higher Vocational Education (IHVE) in Shanxi Province 

   

 5.3 Hypothesis Testing 

Hypotheses were tested using key statistical criteria, including T-statistics, P-values, and 

95% confidence intervals. A T-statistic of ≥1.96 and a P-value ≤0.05 were considered 

indicators of statistical significance at the 95% confidence level (Agussalim et al., 2022). 

Confidence intervals that did not include zero further confirmed the presence of significant 

effects (Gani et al., 2022). 
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Bootstrapping procedures, implemented via SmartPLS 4, were employed to generate 

standard errors and enhance the robustness of the parameter estimates (Toni, 2025). This 

approach allowed for a comprehensive assessment of both direct and indirect effects within 

the PLS-SEM framework, supporting the refinement and validation of the structural model 
 The results in Table 5 show that five out of six direct paths to IHVE (Intention to Have 

Value Engagement) were statistically significant. Specifically, AIC → IHVE (β = 0.163, T = 

4.775, P < 0.001), ALSS → IHVE (β = 0.123, T = 3.698, P < 0.001), CCLO → IHVE (β = 

0.130, T = 3.536, P < 0.001), SM → IHVE (β = 0.182, T = 5.363, P < 0.001), and CP → IHVE 

(β = 0.219, T = 6.659, P < 0.001). Among these, the strongest effect was CP → IHVE (β = 

0.219), indicating that consumer perception had the greatest influence on engagement 

intention. The direct path FPP → IHVE (β = 0.011, T = 0.331, P = 0.740) was not significant 

and therefore not supported. 

                For the indirect paths through RM (Relationship Marketing), all six hypotheses 

(H1a–H6a) were supported. AIC → RM → IHVE (β = 0.020, T = 2.366, P = 0.018), ALSS 

→ RM → IHVE (β = 0.019, T = 2.422, P = 0.015), CCLO → RM → IHVE (β = 0.033, T = 

3.673, P < 0.001), FPP → RM → IHVE (β = 0.018, T = 2.560, P = 0.010), SM → RM → 

IHVE (β = 0.041, T = 3.853, P < 0.001), and CP → RM → IHVE (β = 0.026, T = 3.185, P = 

0.001) all showed significant mediating effects. The strongest indirect effect was SM → RM 

→ IHVE (β = 0.041), suggesting that relationship marketing most effectively amplifies the 

influence of social media on engagement intention. Even though FPP did not directly affect 

IHVE, its indirect influence via RM was significant. Overall, these findings highlight that both 

direct factors and their mediated effects through relationship marketing play important roles 

in shaping consumers’ intention to engage with the offered value. 

 

No. Hypothesis 
β (Original 

Sample) 

T-

Statistic 

P-

Value 

95% Confidence 

Interval 
Decision 

H1 AIC → IHVE 0.163 4.775 0.000 [0.095, 0.231] Supported 

H2 ALSS → IHVE 0.123 3.698 0.000 [0.058, 0.188] Supported 

H3 CCLO → IHVE 0.130 3.536 0.000 [0.056, 0.200] Supported 

H4 FPP → IHVE 0.011 0.331 0.740 [-0.050, 0.076] 
Not 

Supported 

H5 SM → IHVE 0.182 5.363 0.000 [0.114, 0.247] Supported 

H6 CP → IHVE 0.219 6.659 0.000 [0.156, 0.284] Supported 

H1a 
AIC → RM → 

IHVE 
0.020 2.366 0.018 [0.005, 0.037] Supported 

H2a 
ALSS → RM → 

IHVE 
0.019 2.422 0.015 [0.005, 0.036] Supported 

H3a 
CCLO → RM → 

IHVE 
0.033 3.673 0.000 [0.017, 0.052] Supported 

H4a 
FPP → RM → 

IHVE 
0.018 2.560 0.010 [0.006, 0.033] Supported 

H5a 
SM → RM → 

IHVE 
0.041 3.853 0.000 [0.022, 0.064] Supported 

H6a 
CP → RM → 

IHVE 
0.026 3.185 0.001 [0.012, 0.044] Supported 

Table 5: Direct and Indirect Relations
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6. Discussion  

              The findings indicate that several key factors exert significant direct effects on the 

internationalization of higher vocational education (IHVE). Specifically, Articulated 

Institutional Commitment (AIC), Administrative Leadership, Structure, and Staffing (ALSS), 

Curriculum, Co-curriculum, and Learning Outcomes (CCLO), Student Mobility (SM), and 

Collaboration and Partnership (CP) all positively influence IHVE at p < 0.001. This suggests 

that institutions with a clear commitment strategy (Afshari et al., 2020; Zahavi & Friedman, 

2020), strong leadership and governance (Alam & Sharmin, 2023; Huang, 2024), globally 

aligned curricula (De Costa et al., 2022; Chen et al., 2021), robust student mobility 

opportunities (Eusafzai, 2024; Rasoolimanesh et al., 2023), and international partnerships 

(Chaban, 2024; Fredriksen, 2023) are more likely to succeed in internationalizing. In contrast, 

Faculty Policies and Practices (FPP) did not show a significant direct effect (P = 0.740), likely 

because faculty initiatives require broader institutional support and resources to be effective 

(Maiya & Aithal, 2023; Klakurka & Chow, 2024). 

Risk Management (RM) emerged as a critical mediator across all paths. For example, SM 

→ RM → IHVE (β = 0.041, P < 0.001) and CCLO → RM → IHVE (β = 0.033, P < 0.001) 

demonstrate that RM helps mitigate financial, regulatory, and operational risks. When RM is 

integrated with other strategies, it strengthens institutions’ ability to sustain international 

collaborations (Beecher & Streitwieser, 2019; Stein, 2021; Teferra et al., 2022). 

Academically, this research supports the notion that RM is an essential component that 

reinforces and provides resilience to institutional strategies under external pressures 

(Catanzaro & Teyssier, 2021; Syrová & Špička, 2022). Practically, higher vocational 

institutions should emphasize developing internationally relevant curricula, expanding student 

mobility programs, and forging international partnerships, all while embedding RM into 

strategic planning to mitigate financial and regulatory uncertainties (Brotherhood, 2021; 

Ogunseye et al., 2025). 

The evaluation results of the hypotheses in this study provide positive responses to the 

research questions and objectives, confirming that the research aims have been met. The 

study's findings, derived from Partial Least Squares Structural Equation Modeling (PLS-SEM), 

categorize the relationships into two groups: direct relationships between independent 

variables (such as Articulated Institutional Commitment, Administrative Leadership, 

Curriculum, Faculty Policies, Student Mobility, and Collaboration) and the dependent variable 

(Internationalization of Higher Vocational Education), and indirect relationships through the 

mediating variable, Risk Management (RM). This section discusses these findings in detail.  

              The results confirm that five out of six hypotheses were statistically supported, 

highlighting significant direct relationships between the independent variables and 

internationalization, except for Faculty Policies and Practices (FPP), which did not show a 

direct effect on internationalization. Each relationship is examined in detail to understand the 

impact of these variables on vocational education’s internationalization. 

              Starting with the relationship between Articulated Institutional Commitment (AIC) 

and the Internationalization of Higher Vocational Education (IHVE), the study confirms that 

a strong institutional commitment plays a critical role in driving internationalization(Zahavi 

& Friedman, 2020). This supports previous studies that highlight the importance of a well-

structured institutional commitment in fostering global partnerships, enhancing curriculum 

quality, and boosting the institution's reputation internationally (Afshari et al., 2020). 

Institutions with clear AIC strategies align better with global standards, attract international 

students, and promote cross-border collaborations(Afshari et al., 2020). However, this study 

further emphasizes that AIC should be accompanied by structured policies that address 
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curriculum quality and labor market alignment to ensure sustainable internationalization, 

which adds practical insight beyond policy formulation alone (Zahavi & Friedman, 2020). 

             Similarly, the study confirms that Administrative Leadership, Structure, and Staffing 

(ALSS) significantly influence IHVE(Alam & Sharmin, 2023). Strong leadership and 

governance structures are vital for driving internationalization, ensuring that institutions align 

their strategies with international standards(Huang, 2024). Institutions with well-defined 

leadership frameworks are more likely to succeed in cross-border collaborations, academic 

exchanges, and international research initiatives(Regel et al., 2022). However, effective ALSS 

should also be complemented by faculty development programs and industrial collaborations 

to maximize internationalization outcomes(Sok & Bunry, 2021). This highlights the need for 

a holistic approach where leadership, faculty engagement, and industry partnerships work 

synergistically(Garwe & Thondhlana, 2022). 

         The findings also support a direct relationship between Curriculum, Co-curriculum, and 

Learning Outcomes (CCLO) and IHVE(De Costa et al., 2022). A globally aligned curriculum 

that integrates international perspectives and offers co-curricular opportunities enhances 

students' global competencies and cross-cultural understanding(Chen et al., 2021). Institutions 

that innovate their curricula and provide industry-driven internships or international project 

collaborations see higher success in international placements and student mobility(Ou, 2024). 

Well-defined learning outcomes further contribute to internationalization by aligning 

vocational education programs with global standards, improving student employability, and 

academic mobility(Huang & Zhen, 2023). 

         Future research should investigate why faculty policies and practices show limited direct 

impact on internationalization and identify strategies to foster meaningful faculty engagement 

in global initiatives. 

  Subsequent studies might also assess long-term outcomes of internationalization, such as 

graduate employability, global competencies, and cross-cultural adaptability, and explore how 

technology (e.g., online platforms and virtual exchanges) can support these efforts. 

Comparative analyses across different Chinese regions or countries would further reveal how 

comprehensive internationalization models and risk management practices are adapted in 

varied educational settings. 
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